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Are you feeling frustrated about R?
... You are not alone!

Course Objectives

o

You will be able to:
B |dentify the 6 /r/ controlled vowels.

W Know how to phonetically evaluate and treat the
various word positions of the 6 /r/ controlled vowels.

B Write measurable, objective IEP goals for the /r/
phonemes.

W Differentiate between visual and non-visual /r/
controlled vowels.

B Implement at least 3 articulation techniques to elicit
the /r/ phoneme.

W Know the benefits of evaluating and treating /r/.

ﬂ Presentation Overview
M This presentation is targeted for
intermediate level of knowledge
B Research review
M Evaluation procedures
M Specific treatment strategies

B Multi-media: Video and case studies.

a

The job of a SLP can be exciting and
challenging

Every SLP faces
challenges when
evaluating & treating
children

with /r/
misproductions

a

Traditional strategies of
using Initial, Medial and
Final /r/ add to the
challenges of the SLP

Using a phonemic approach to /r/
remediation will greatly assist you in
meeting the needs of your students

ﬂ The lack of a comprehensive remediation
strategy has four primary causes:
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My first year out of graduate school, my supervisor
gave me all of her students with R problems...

ﬂ Correcting the R sound is challenging because...

R can be produced many ways.

Surrounding vowels and consonants often affect the
. manner and place of production for R.
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There Are More /R/’s Than You Thin

Many unique

/xI’s to consider! )

B Some students can produce one R controlled vowel but
not another due to the changing nature of the sound.

The phanama /r/ in the word

“CAR" (/ar/ finall is pronounced ==
differently from the word <.> +
“FOR" (/or/ final) or the word _—
"BUTTER" (far/ finall. -

-

i —

Howaever, the final honeme in
the word “ANCHOR" is pronounced
the same as the /r/ phoneme in the
word “BUTTER. This is because thay
are both phonatically fer/ final words
despite the spelling differences.

ﬂ /R/ Is different From other phonemes

There is no
consistent
placement as
there is for other
phonemes

(e.g. /t/ or/s/,

alveolar ridge).

ﬂ R can be divided into three categories.

Few standardized measures fully assess vocalic R.

B Four main categories of /r/

s tewar
|
protzel 1l
Prevocalic w Vocalic
R Blends RL

The traditional approach to articulation therapy
focuses on correcting one sound at a time.

LS 3R=TH

(Van Riper, 1978)

S
corve

Foo

Sound In (
Isolation

ﬂ Treating R is a major source of frustration for
many speech-language pathologists.
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(B4 Comparison of Approaches:
Initial Position Medial Position | Final Position
ribbon barefoot car
run buttercup fear Traditional
rain thorn four
Approach
race wireless butter
ring barn software
Initial AIR Medial AIR Final AIR versus
Arizona dairy millionaire
Erin ceremony square )
1 Phonetically-
heiress haircut scare R
. Consistent
arrowhead barefoot tear
Approach
aerosol stairs pair

Practice saying traditional /r/ approach practice
words lists with your neighbor

Traditional
Approach

Initial Medial Einal
Ribbon Barefoot Car
Run Buttercup |Fear
Rain Thorn |Four
Race Wireless [Butter
Ring Barn |'software

Practice saying phonemically consistent words with
your neighbor
Phonemic
Approach
[or] Initial [or] Medial [or] Final
Orville Award Snore
Ornament Export Adore
Organ Fork Core
Orient Board Floor
Oriole [worn Soar

. The traditional approach is not very effective when
evaluating and treating R.

What is the solution?

E The solution is to treat R Phonetically!

ﬂ Benefits of using a phonetically-based approach:

| 0 Evaluates
all variations of R
0 Provides
a starting point for treatmen

0 Targets
individual needs

o Reduces
Sy time in therapy

ey = o Measures
= student progress

ﬂ The phonetically-based approach evaluates
all of the many variations of R.

o Ear o*
e &  am

& v

Oral positioning will vary for each post-vocalic R.

ﬂ Overview of R Blends

PR BR ™R
Pre Brougrt Tried
Pratty Brown Troa
FR | KR
Frog Crash
piaad
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a Overview of Vocalic R’s

[er] [or] [ar]
Ernie Orville Archie
buttercup corn barn
feather four star
[air] [ire] [ear]
Erin Ireland Erie
ferry fire cereal
fair fireman deer

ﬂ 21 Types of R (not including blends)

fair/ Initial fairf Medial fair/ Final
Jar/ Initial farf Medial far/ Final
for/ Initial for/ Medial for/ Final
fear/ Initial Sear/ Medial Jfear/ Final
fire/ Initial fire/ Medial Sfire/ Final
Jfer/ Initial fer/ Medial Jer/ Final
Stressed
Prevocalic frf fer/ Medial Srlf Medial &
Unstressed Final

a Visual Rs are easier to teach.

Words containing visual Rs:

2 0o

artist Ireland fire

Words containing non-visual Rs:

T O P

shirt world girl

Phonetically consistent probes are different
from “traditional” approach probes

. 8

R,

. Why tocus on one sound and word
position at a time?

M Provides consistent practice & repetition.
M Enhances ear training/motor planning.
M Ensures student/SLP knows goal.

B Allows productions of other misproduced /r/
allophones not yet targeted in therapy to
generalize.

B Document student progress.

Break

ﬂ Productions for R

/
/
Lz‘ -

L

Retroflexed Retracted

Words such as art, or, and orchid are highly visual.

How do you know which type of R to teach?

[res i

How do you know which type of R to teach?

Retroflexed Retracted
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I Which type of R does your student produce?

ﬂ Establishing a student’s natural production for R is
important because it...

a
:
x~

Encourages effortless, correct productions.

i Reduces time in therapy.

a
6
%

I Establishing Natural Production Example: Brock

ﬂ Evaluating with Dialectical Differences

There are 2 screenings available to help you with
your R evaluations:

W
DR

=@

The Entire World of R Screening Form

FEEET]
FEP@

A ey IO S

sk,

The Advanced Screening Tool for R

Tha R Wae ol
o e S

> Use the Advanced Screening Results Form to Chart
Student Growth Over Time

Tha Entirs Werld of K.
Advanced Screaning Results

ﬂ Why Evaluate All Different Types of /r/?

M To find a starting point for treatment.

B Research shows that almost all
students can produce at least one
type Df/l’/. (Curtis & Hardy, 1959; Ristuccia, 2005).

B Pinpoint exactly where to begin
therapy according to your student’s
individual needs.
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ﬂ How to decide which tool to use:

21 Word Screening Tool Advanced Screening for R

No Rs are You have 2
Most Rs are Vﬁ:\z:\f correct on or more
correct time the 21 Word possible
Tool targets
Interfering The case is You want
e ftudent disorders particularly more
can’t read

are present challenging || information

Help! What if my student can’t say any of the Rs on
Ll the Advanced Screening Tool?

ﬂ Elicitation Probe

=

ﬂ Interpreting the Elicitation Probe

Look for patterns
¥ of correct and ;
F'" incorrect productions 4

-
\ A useful pattern is to \\ o ] "
identify differences o BRI, ML
between voiced and B eenboduce ARE
o P but not ARB

Vertical and horizontal
patterns often help you
find facilitating contexts

ﬂ Use The Elicitation Probe to Find Patterns

a Phonetically Consistent Probe Lists

B Plan Remediation

B Choose target based on screening results,
noting correct and incorrect productions.

B Apply elicitation techniques based on the
specific word position of the target (will vary
student to student).

B Consistently focus on chosen target until
mastery.

B Use phonetically consistent probe lists for
selected target.

ﬂ Choosing an Intervention Target

'oU don't have to remediate
all 21 allophones of /r/!

M Target only the misproduced /r/
allophones!

M Only need to remediate if all /r/ allophones
were chronically misproduced and there
was lack of generalization.
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n Write a treatment Goal for [AR] final

M Sample IEP Goal:

M Sample Working File Goal:

ﬂ Treatment Goal Samples

Sample Goal:

Alex will produce [ar, or, ire, and ear] with 80%
accuracy at the sentence level for 5 consecutive
sessions.

Sample Working File Goal:

Alex will produce [ar] initial, medial & final word
positions with 80% accuracy for 5 consecutive
sessions. [ar] final will be the first target followed by
[ar] initial.

The EWR Approach is based on establishing what
the student does most naturally.

\\\ Establish retroflex or
« retracted R then focus on

one target at a time
until mastery is achieved.

. Elicitation strategies are "-\
+ based on the target -

selection. i
o

Use the phonetically = o
consistent probe lists to -,
help pinpoint your o

/ therapeutic direction. .,/

ﬂ The Phonetically Consistent Approach...

Focuses on one target at a time.

Matches techniques to target.

Maximizes target utterances per
session.

San Diego Unified School District study supports
using a phonemic approach to treat R (2005)

¢ 31 students aged 6-14 years
* Tracked for 6 months
* Single subject design

* Two baselines
screenings per student

San Diego Unified School District study supports
using a phonemic approach to treat R (2005)

0 * Between 15 and 20
% hours of treatment

* Method was to treat a
single target until 80%
accuracy achieved at the
sentence level for 5 sessions.

ﬂ Composite results of all 31 students’
productions at the baseline screenings

““ H

PP PRI R PR PP PP PR
SEEEET s WEEEE LGS LG5

Chart shows composite percentage correct for
each vocalic /r/ allophone (21 vocalic /r/’s)

Improvement by overall percentage
from baseline to end for all 31 students

ﬂ Start and ending errors by total number of
incorrect /r/ allophones for all 31 students
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Student Sample I:
Improvement % by # of hours of therapy

-
- ..-/
T
= A
— =
-~ L

L
A -
N Rt Mgy
fmprevmma e ondicu et

. ‘_J'-'_-ﬂl!ﬂ-'-u-l

Parcant Correct
= 3 B ¥ & E L 32 2§
7

-
H
H
&
=
-

10 13 18 21

Christine Ristuccia

Student Sample II:
Improvement % by # of hours of therapy

oo ——
- /- — = =7
[ I(‘:.—:- o
= i rr—
‘Ew Sy 21 lnters o tairighy
fu , l L)
2 i, Fercr
] 0%
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6 7
# of Tharopy Hours o1 Re-svaluasion

Student Sample IlI:
Improvement % by # of hours of therapy

a1
=

3 5
# o Theropy Hours of Re-evolustion

a Study Results

* 80% of students corrected 5 or more R variations
* 58% ended with 3 or fewer errors

7 students were dismissed
—

Study findings support the No Child Left
Behind Act and help add accountability
¢ foryour student’s R therapy goals.
!

a No two students were exactly the same...

..but all made progress.
100% of students generalized /r/ allophones!

SLPs in study had common feedback

i ?'
M SLPs pleasantly surprised at \-Il
the improvement and the

student’s positive response to
treatment.

SLPs in study had common feedback

B Screening proved to be an |l
excellent tool to determine K‘.'ll

present level of performance.

«

SLPs in study had common feedback

W Having one intervention target |l
S L =
proved effective in achieving \-'l

generalization.

a

Tips for Working
with Students

B Multi-modality--involve
many senses.

W Repetition-get as many
practice words in as
possible.

W Homework are words
student can produce
perfectly in therapy.

W Consistent, consistent,
consistent.
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ﬂ There are four basic ways to cue:

ﬂ Blocked vs. Random Practice

Traditional Random Practice
Blocked Practice
Isolation SIZEF::‘MC?
Slrgle ports SHrieHirad Convareann
Sentences ingle Words
Structured Conversation -""‘t"' .
8 C
ntenal Single Words
Halitsrarc Maintenance

(Motor learning theary, Skelton, 2004)

ﬂ Overview of Our Favorite Techniques

Cueing

Nonsense Words

=
S

ﬂ Visual Cues

(4 Auditory Cues

Arnie is an artist.  versus  AAAArnie is an aaaartist.

ﬂ Verbal Cues

ﬂ Tactile-Kinesthetic Movement

ﬂ Pictures are often helpful when teaching R.

Say Ahbh-RRT

[

ﬂ Tactile-Kinesthetic Cues

© 2010 Say It Right, LLC All rights reserved.
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ﬂ Tactile-Kinesthetic Movement Benefits

" .-ﬂ-.‘l
o 4

Christine Ristuccia

Cueing Example: Jordan

a Voiced verses Voiceless Cognates

Voice Off versus Voice On

(4 Coarticulation

car art
.“-‘;v
pe?! g ¥

srssbeIEIEEIESY
>

..u...:l.-..u..u

.
"

ERNie e teachERNIE _ammew=teachER

teaChER s (€aChERNIEe = ERNIE

Coarticulation Example: Chase

ﬂ Whisper Technique

Most often the whisper technique is used with
coarticulation but it may also be used alone.

bakERyJm# bakERY.dm# bakER

Whisper Technique Example: Blake

ﬂ Gradually fade the cues as soon as the target is
consistently produced using the technique.

Whisper Technique Example: Chase

© 2010 Say It Right, LLC All rights reserved.
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ﬂ Using Prevocalic R

Use a word like RED, RING, or READY that the
student already says well to elicit final R variations
in words such as FLOWER, TEACHER, or DEER.

+ READY

sesssessreabsbees

+ TETTFRFERTES 4

Christine Ristuccia

Prevocalic R Example: Jordan

ﬂ One-syllable versus Multi-syllabic Words

Single syllable words need to be € /0N gate d.

Multisyllabic words need to be said qU/Ck/_J/./

Four
14/

(4 Nonsense Words

Can be helpful for breaking
long-standing bad habits
of secondary students.

May be more easily corrected
since they are not “frozen” in
the student’s lexical system.

May be used at different levels of
sentence complexity according to
each individual student’s needs.

Overview of Mikie’s Results

;I i

EEEGE

Ll

Mikie ——
Beginning of 6" grade year, 5 years of |

4 SLPs for R by middle school
Father told that structural abnormalities
Mikie also worried that there was

Straight A student who was embarrassed T —

Initial Screening of Mikie

)

Therapy with Mikie: One Hour Later

ﬂ Eligibility involves more than simply making
good grades in school.

bt e o

These statements may also apply if your district is using
a Response to Intervention (RTI) service delivery model.

© 2010 Say It Right, LLC All rights reserved.
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Grant

gth grade; involved with the National
Honor Society and played many

years of therapy for R, 3 SLPs; IEP goals

Significant avoidances tendencies were

friend. and
future career aspirations ]

School speech therapy services had
already been discontinued due to
\previous lack of success

Christine Ristuccia

) Grant Interview

ﬂ Eligibility Factors to Consider Include:

/ | Stage 1: Is there a disability condition (i.e. does the child have
| a speech or language disorder)?

Stage 2: Is there an adverse effect on educational performance
{academic achievement and functional performance) resulting
from the communication disorder?

Stage 3: If so, are specially designed instruction and/or related
services and supports needed from the SLP to help the student
make progress in the general education curriculum?

L C 4

(4 The Law

Federal Position on the Issue of Educational Need

In November 2006, The U.S. Department of Education clarified “adverse effect on educational
performance” as it relates to a speech or language impairment:

Under 34 CFR §300.101 (c) (11), “Speech or language impairment means a communication
disorder, such as stuttering, impaired articulation, a language impairment, or a voice
impairment, that adversely affects a child's educational performance. It remains the
Department's position that the term ‘educational performance’ as used in the IDEA and its
implementing regulations is not limited to academic performance. Whether a speech and
language impairment adversely affects a child’s educational performance must be determined
on a case-by-case basis, depending on the unique needs of a particular child and not based
only on discrepancies in age or grade performance in academic subject areas.”

Office of Special Education Programs’ (OSEP) Interpretation:

“In the event that the speech-language pathologist establishes through appropriate appraisal
procedures the existence of a speech-language impairment, the determination of the child's
status as a ‘handicapped child’ cannot be conditioned on a requirement that there must be a
concurrent deficiency in academic performance”.

ﬂ Does the disorder require the services of a
speech-language pathologist?

Most students are easy to motivate with
the following activities:

’» Use games to make therapy fun.

http://www.speechtherapyforum.com

Use interesting, relevant materials.

 Car, fashion or sports magazines
* Books on their favorite topics
* Language arts, science, or social studies textbooks

Let students work for rewards.

Collaborate with parents and teachers.

= Help students to track their own progress. —]

| Motivation Example: Brisa

WRat are your ways of getting multiple
responses in therapy?

¢ Use word lists or picture cards.
¢ Use a tally counter.

e Seta timer and reward for correct
productions.

 Have a contest to encourage
competition between two or more
students or you and the student.

ﬂ Ways to Measure Student Progress:

e Briefly review previously mastered targets
to check for retention.

¢ Use advanced screening tool to collect
current data and evaluate direction of
therapy.

e Use Daily Data Collection and Daily Tally
Sheets to measure progress day to day.

© 2010 Say It Right, LLC All rights reserved.
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a Daily Data Collection

ﬂ When beginning therapy sessions:

ABRCHIE'S ART
[ ] S ——

v Aron o
(e wac - ceor
potmnam

o Arion. e sy, b

e Mo, iy Wi B 1 Buppes T cerebcng
L Bt Tim e A e L A1 BTl o s i pets. 15
Ko, o MV b o T it o, e oy DS Tty b

0 oy o i and anacaa. Py, Tim and Agen werd horrs e
T Pty 0 P P st o

Wit what wan At oo ca g

s o P ey

Provide Structure and Routine

W Review previous session’s target.
H Review tongue position.
W Review kinesthetic awareness.

W Try new elicitation techniques (if
appropriate).

B Practice production training.

ﬂ In public schools working with groups is
areality

M Attempt to schedule all /r/ students
together.

ﬂ Working with groups

BSchedule difficult disordered kids
together into similar groups

ETreating each student individually,
even in groups, will lead to greater
results.

BMake time to see a student alone if
not making progress in a group setting

ﬂ Reasons for Iack of progress:
Chronic /r/ students

M Traditional approach was taught with lack
of target/wrong target.

M Student taught incorrectly (er red, er run)
M Student taught unnatural tongue position.

W Speech has become effortful.

ﬂ Physical Characteristics of the Chronic
Students
M Jutting head forward
W Glottal fry
M Poor posture

B Unusual facial
expression (rolling
eyes)

W High anxiety level

ﬂ Lack of Success

M Re-administer the Advanced screening to
check generalization and choose a new
target.

M Review and practice /r/’s that the student
can correctly produce.

B Administer Elicitation Probe for in-depth
screening.

ﬂ Dismissal Criteria

B When students can produce all /r/ allophones
with at least 80% mastery at the sentence
level.

B When students, parents, and teachers report
itis no longer a problem.

B \When articulation needs can be addressed at
home or in the classroom.

© 2010 Say It Right, LLC All rights reserved.
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Review: Intervention

B Treat only one target until mastered
with criterion of 80% at sentence level
over 5 consecutive sessions.

B Re-evaluate/note generalizations.
B Select new target and treat.

B Continue until all allophones are
correctly produced.

B Review and reinforce.

Break

E Case Study #1: Matthew

EMatthew

W10 year-old 5t grader

EMispronounces his /r/’s

BYou conduct Advanced screening....

LLL

il K et

=

el G W

[ -

T

D Matthew Results

P Fx 2 &, 2
e A A,
<5 | | 0o 0o | oo | oo 1 n—lu e Sil&lm«iwmnmj—

= What target do you choose for Matthew?

R

« Student uses retracted /r/.

eSuccessfully produces all initial /r/ blends

1o bea 1o f 1o

LR

- [ar] Final 66% - [or] Final 77%
- [ire] Medial 66% - [ire] Final 66%

© 2010 Say It Right, LLC All rights reserved.
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= Matthew goals

IEP Goals _Mutthew il predoce L[ard Dind,

and L7 with Fok ey oves $

LConsecurioe Thengy Setqwst G5 Megmored

i'w’:..?w and probe. et _—

Case Study #2: Shelly

B Shelly is 7-year-old
2nd grader.

B Referred by resource
teacher.

ik

H Directions: Using results of
screening to determine
intervention target.

E Shelly Screening Results

2~ PP, & @
L8RS

g

o

3533 | & ioo[ss |22

i | 2 Job |33| @ | 3] of | Co| & |ow[az| @] #
1

« Student uses retracted /r/.

«Successfully produces all initial /r/ blends

Shelly’s target considerations using

n Which target would you choose? Why?

G, f\gt}”}\f@"fﬁi\i 9

S
';’V&‘:#‘o’\l’e"e‘ C RS

oo 33133 | ¢ |icofss (22 _-«.lu. ook (23| ¢ 3 |k @ |Br]|22| | F

r»* 2 A 1*

Potential Targets

Which are below 80% and above 50%
- [ear] medial - 55%
- [er] medial unstressed - 66%
- [ire] medial - 66%
- [air] medial - 66%

elicitation techniques

MCoarticulation within a sound family.
Mear final (0%) + ear initial (100%)
Mair final (0%) + air initial (100%)

Mor final (0%) + or initial (88%)

Which target do you choose? Why?

S . 2 @
- é‘y -"’ﬁ‘{‘{v’\{’ & e‘&:‘&f* ‘*“’{‘Q{‘::j: ﬁi"i 4 s‘)"

oo 33133 | ¢ |icofss (22 _-«.lu. ook (23| ¢ 3 |k @ |Br]|22| | F

o

Which target do you choose? Why?

Intervention
Target = Depends on

success using the

elicitation

techniques

= Case Study # 3: Billy

M Billy is 11 years old.

M Referred by his teacher
because he can’t say /r/.

M He loves race cars and
trucks, but kids make fun of
his speech when he’s

playing.

© 2010 Say It Right, LLC All rights reserved.
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g Billy’s Screening Results

Y Y Y T Y PV Ve

BE| 1 |88 | boo | 8% | B Joo| o) 8% gy | 22|

Christine Ristuccia

[n Which target do you choose? Why?

Y Y TV Y PV Vo

BE| 11 |55 |doo | k& | W] Jool o] 5% ) gy | A2

o

T

-
. e 2
.é \?i TR .v*y:* S \?‘\*f {'::i ‘{; ‘&“,e‘
l)s 77 (33 G [1oo]io0| %% |0 o oo | 44 [33) cf 0 | o l“’\l. rrd 110 L e
"
T

E Billy’s Potential Targets

Which are below 80% and above 50%?
— [ar] initial - 77%
— [or] initial - 77%

— [tr] blends - 55%

= How to choose if both targets are 77%?

Use Elicitation Probe to determine
stimulability of all vocalic—
consonantal combinations for a
specific word position.

Which target?

W Probe for cognates for [ar] initial and [or]
final.

M [br] and [spr] blends are only 11%; [tr] is
only 55%.

B Work on vocalic /r/ first, see if
generalization occurs on these isolated
blends combinations.

[ar]
Probe

Ditabiate (5, by

Probe all L
= [ar] initial
allophones agm

all possible Ligia i)
consonantal ~ ==
combinations """
C

- Gl )
- ===

T
[OI‘] Grsh[=horsh [ Jshor |
ek fhoreh | eor
Probe o o
fordg 1= forde | Jor
Bilabials (/p, b/) S
[on 1 porp. Tpor
DL
Labiodentals (/f, v/)
o T=Trorf r ‘ﬁ" - Nasals (/m, n, 5/)
lorv —vorv vor fom  [¥[morm | Jmor | |
T ‘om [norn. [nor
Interdentals (/o, 8/) \:’tmmg T J]:D
T "lhhﬁ:f 7‘;];0! ] Liquids ()
o —H
. forl ~Tlorl flor
AlveolarStops (1, 0)
~ R Glides (w, i1y
S - .
[ dor B 4] W,WT—’TW
i oy [¥lory | lyor
o Glottals (/)

Which Target to Choose?

M [or] initial only shows one instance of
using voiced vs. voiceless cognates.

M [ar] initial probing shows five instances of
using voiced vs. voiceless cognates.

= Billy’s Intervention Target

[ar] Initial
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Implementing a Phonetically Consistent Approach to /r/ Remediation

Christine Ristuccia

g Working File Goal

Student will produce [ar] in the initial
position with the following phonemes
found on the elicitation probe f/v, s/z,
sh/j, k/g, and m/n, with 80% accuracy in
single words phrases and sentences.

Suggested Treatment

M Voiced exercises: Use correct voiced
cognates to elicit misproduced words.

B Use contrast words:
arza and arsenic
argue and ark

M Practice [ar] initial words until 80%
accuracy at the sentence level is achieved.

M Re-screen. Pick new target.

g Case Study #4: Nathan

B Nathan is a 4t
grade boy that has
been in speech
since preschool to
work to sibilant
phonemes.

-
5 /
- L
B When he reached 2" grade /r/ was
added.

M He is extremely anxious and gets
frustrated easily.

= Nathan

Auditory Symptoms:

M Used glottal fry when attempting to
produce /r/ words.

M Lateralization of all sibilant phonemes.
M Talked incessantly.
Physical Symptoms:

M Jerked head forward during /r, s/
productions.

W Shrugged shoulders.

n Nathan’s Screening Results

]

o
The Entire World of R. ||“""|
Advanced Screening Results

H
29

Q What treatment plan do you implement?

HW\What strategies do you employ?

HHow do you modify treatment for
Nathan?

B\What types of words do you have him
practice?

Nathan’s Treatment Plan

B Completed Adv.
Screening & Elicitation q
Probe ([air] initial). /
-
B Use [air] probe lists. Alternate between real
and nonsense words to decrease anxiety.

M |ndividual therapy to further evaluate and
try strategies without stress of other
students.

-

= Nathan’s Treatment Plan

B Grouped Nathan with 2 other boys who
also had high anxiety and physical
characteristics (secondaries) when
producing /r/.

B Used nonsense words. He was 100% for
nonsense words, but anxious about real
words. Nonsense words eliminated the
anxiety, because it removed anticipation.
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Implementing a Phonetically Consistent Approach to /r/ Remediation

Christine Ristuccia

g In group we talked about...

M Deep breathing to help with relaxation (also
eliminated shoulder shrug.)

B Shorten production of /r/ to eliminate glottal fry.
W Natural tongue position (He was indeterminate).

B Combined nonsense word [airch] to work on [air]
and [ch]. It worked! First time EVER he was able to
produce [ch].

Case Study #5: Dustin

M Dustin is a 3" grade boy. He
has been in speech for /r/ for 2
years.

B Physical Characteristics noted:

™ Received OT and PT prior to
transferring.

B Awkward gait.

B Talks incessantly.

B Needed constant reminders to wait to take his turn.

® Extremely anxious and impatient when attempting
to produce his /r/’s.

E Dustin: Physical Characteristics

M Received OT and PT prior to transferring.
B Awkward gait.
W Talked incessantly.

B Needed constant reminders to wait to take his
turn.

B Extremely anxious, shrugs shoulders, and
impatient when attempting to produce his /r/’s.

B Slouching posture.

W Has difficulty making friends.

= Dustin’s Screening Results

. The Enfirs Werld of R

i Screening

The Entire World of R~ Hlicisation Probe: Vocali: /r/
AR fin)

‘H
bt

= Dustin’s Treatment Plan

M |ndividual session to eval. and try
strategies w/o interference.

M Discussed deep breathing and visualization
(beach — his idea) for relaxation.

M Talked about not expecting perfection, but
doing our best.

= Dustin Treatment

H Find the word on the screening that he closely
approximated or could produce correctly
(heiress, area, Paris)

M Elicitation Probe for [air] initial

W Use nonsense words on pg 162. He was 100% for
nonsense words.

B Alternate between real and nonsense words to
reduce anxiety.

Case Study #6: Jonathan

W Jonathan is 9 years old
and has been receiving
speech for /r/ for one
year.

M The previous SLP taught all her students the
retroflexed /r/.

W Jonathan tended to over exaggerate his
retroflexed /r/ (rolled eyes, no eye contact with
listener), which sounded distorted.

W Very stimulable (not anxious).

Q Jonathan’s Screening Results
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Implementing a Phonetically Consistent Approach to /r/ Remediation

Christine Ristuccia

g Jonathan

M His natural tongue positioning is retracted.
B Worked on kinesthetic awareness.

M Low anxiety level and high proprioception
facilitated improvement.

Case Study #7: Trevor

M Trevor is a 3" grade student, who
has been in speech for /r/ for one
year.

W The previous SLP taught all her
students the retroflexed /r/.

W Not successful in a group of 3 students.

B When working individually, he broke down in
tears saying he was trying is best, but would
never be able to say /r/.

=}

g Trevor’s Screening Results
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n Trevor’s Screening Results
M Even though screening and probe result

B Trevor’s natural tongue position is
retracted.

looked similar, he was stronger with [ear].

= Trevor’s Treatment Plan

M Educate Trevor about his natural tongue
positioning. Train & remind. Increase
kinesthetic awareness.

M Use [ear] initial probe words. Alternate
between nonsense and real words.

Trevor’s Working Goal

M Get Trevor to produce the [ear] initial
sound in single words, phrases and
sentences.

M ntermittently try the co-artic and whisper
techniques to get the medial and final
word positions.

= Trevor’s Treatment Plan

W Move to [ear] initial words; use
worksheets or cards.

W Alternate between levels of complexity
(randomized practice).

© 2010 Say It Right, LLC All rights reserved.

www.sayitright.org

19



Implementing a Phonetically Consistent Approach to /r/ Remediation

Christine Ristuccia

!= Trevor Sample Session

B Warm-up: Try a word.
B Tongue positioning (review).

M 3 syllable words (easier).
serious, period

B Review what he’s doing.
B Nonsense words (easier).

B Sometimes sentences & phrases are easier than
single words.

B Make one syllable words into 2 syllables.

Questions?

ﬂ Handout & References

www.sayitright.org/resources
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